VOL. 44, No. 9

THE ROYAL BANK OF CANADA

MONTHLY LETTER

HEAD OFFICE: MONTREAL, SEPTEMBER, 1963

About Guiding Young People

IT WILL HAVE OCCURRED to thinking people that the
greater the freedom we have to choose and to do, the
greater is our need for guidance services, because
these freedoms bring in their wake pressures such as
human beings have not formerly experienced.

If young people seem to be uncertain in their
attitude toward life it may be because they are on the
boundary line where one age merges into another.
They cannot live on in the Victorian way of thinking,
to which their grand-parents were accustomed, but
they are not yet qualified for twenty-first century
thinking.

This is why the school of today has to consider
more than its curriculum. It must take into account
the background and future of the pupil and his
emotional functioning. It needs to offer help in the
change from childhood to maturity. Guidance is not
a magical word that will open the door of a treasure
cave but it can show a path which the pupil may
follow toward something of great value.

It is not correct to think of guidance merely in its
vocational role. Professor M.D. Parmenter, Director
of the Guidance Centre, Ontario College of Educa-
tion, describes its function in this way: “Guidance is
a process of helping individuals to help themselves
through their own efforts to discover and to develop
their potential resources for personal fulfilment and
social usefulness. Guidance, in a school sense, is also
a programme of services, co-ordinated in such a way
as to provide the most effective help for students in
this direction.”

Counselling is the process by which an experienced
and qualified person assists another person to under-
stand himself and his opportunities, to make appro-
priate adjustments and decisions in the light of this
insight, to accept personal responsibility for his
choices, and to follow courses of action in harmony
with his choices.

The counsellor does not attempt to direct pupils’
lives. He believes that if they gain enough under-
standing of themselves and the nature of their prob-
lems they will make choices wisely. This nondirective

approach does not attempt to impose any set of
values or beliefs on the pupils. It truly respects the
integrity of the individual’s right to decide for himself.

There are some extreme cases in which the coun-
sellor has to “take over”. Like a doctor, he makes a
diagnosis based on information obtained from tests
and questions. Then he prescribes a definite course of
action.

Purpose of guidance

Because there are some mistaken ideas prevalent, it
is well to establish firmly the fact that guidance in
schools is not authoritarian.

It is the function of the guidance counsellor to
help a young person to assess his talents, aptitudes
and interests; to provide him with information about
the world outside school; and to relate the two so
that he may plan to put his qualities to the best
possible use.

One of the imperative requirements of life is to be
able to make choices. In order to do so one must
know how to look at things and oneself. One must
also learn that to live means being able to cope with
difficulties: problems are a normal part of life and the
great thing is to avoid being flattened by them. One
has to grapple, instead of diving for the cyclone
shelter every time a strong wind blows.

The counsellor seeks to help an individual, by his
own efforts, to perform up to the level of his capacity.
He does this by enabling the individual to understand
his abilities, the nature of life, and the functions which
his abilities enable him to perform in life.

Guidance is not solely a remedial treatment for
adolescents who have kicked over the traces or are
falling behind in their studies. It does not wait for a
crisis point in a pupil’s life, but, as Professor Parmenter
said at a Canadian Education Association convention:
“Present-day guidance services are becoming much
more preventive and developmental. We are concerned
with helping the student to advance gradually to the



point where he should be able to do, from time to
time, and with a minimum of help from others, a job
of self-guidance.”

The guidance worker gathers facts about the youth
and his environment; keeps his finger on the pulse of
the youth’s progress; is alert to spot a deviation;
enlightens the youth in time to prevent a serious mal-
function.

While counselling does not dictate a course of
action or make decisions for the young person, the
counsellor does not coddle him either. To encourage
a youth to rely upon the counsellor is to frustrate the
counsellor’s highest aim, which is to enable the youth
to gain his own insights and stand on his own feet.
The counsellor doesn’t try to make the youth drink
a dose of wisdom, but to make him thirsty for it.

The counsellor

A code of ethics for guidance workers makes these
five points: the counsellor’s responsibility to himself,
to the person counselled, to the school, to the com-
munity, and to his profession.

No system of tests or of occupational classifications;
no machinery of collecting or tabulating or charting
or filing, can take the place of the personal integrity,
the individual capacity, and the basic common sense
of the counsellor.

The counsellor is motivated by professional pride.
He believes in the worth of every individual and in
his own capacity to help that worth reveal itself.

While guidance does not consist of referring to
case histories and turning up a page in a pharmaco-
poeia from which to select a prescription, it is not,
either, a mere sitting down for a friendly chat. It is
complex. It requires knowledge, skill, sensitivity and
a high quality of responsibility.

The knowledge is knowledge about things as they
are and are becoming. The skill is in fitting the
person’s aptitudes and capabilities into a pattern of
society in which the dominant feature is change. The
sensitivity is in recognizing differences in the persons
being counselled; they cannot be catalogued by tests
alone, but only by facts bolstered by feelings. The
responsibility shows itself when the counsellor has in
the forefront of his mind the fact that he is counselling
a human being who will be at the peak of his life’s cycle
on the near edge of the twenty-first century, when the
environment will be as radically different from today’s
as today’s is from the year 1000.

The counsellor must not only be competent and
feel competent; he must convey a sense of his com-
petence to those with whom he is working. If he feels,
in Zarathustra’s picturesque words: “They under-
stand me not; I am not the mouth for these ears”, he
is in the wrong profession.

Others in guidance

What part should teachers play in guidance? A
definite, desirable and distinguished part. They have
the best opportunity to know and comprehend every
pupil. They can stimulate every pupil along the lines
most suited to his individuality. They can provide
motivation to the children whose temperament it is
to drift. They can broaden the horizons of all pupils
by showing the studies to be personal in their impli-
cations and related to the world outside the school.

A few people still look upon the function of the
teacher as being that of mincing facts and precepts
for children to swallow. Most people, however,
recognize the key position of the teacher in moulding
tomorrow’s citizens. At an industrial conference it
was said: “The teacher is in many ways the most
important man in the modern industrial community.”

The function of the guidance worker is not to sup-
plant teachers or parents, but to contribute in a field
where they have no exact knowledge. In a world of
many new occupations, the very names of which are
strange, and of new economic and social environment,
parents are not prepared to give guidance to their
children as parents used to do in a less complex age.
Someone who is well-informed and not emotionally
involved is needed.

Perspective is needed. Leonardo da Vinci said of
perspective that it is “the bridle and rudder of paint-
ing”. So it is of living. One must have one’s eye on the
distant future and at the same time see what leads to
where.

It is known to everyone that many people are frus-
trated in their attempts to obtain these worthy things
by some thoughtless turning aside, some momentary
blindness, some false whisper. Guidance of the
constructive, positive sort is designed to help adoles-
cents find their way past these danger spots to self-
fulfilment.

Assessing the future

Life today holds out dim prospects for workers
without at least high school education and some
skills. It is increasingly bright for the well-educated,
highly-skilled, worker. Even the “thinking machines”
need educated operators.

Today’s grown-ups were taught that the labour
force was like a pyramid. The base was made up of
multitudes of unskilled workers; part way up one
found the semi-skilled; still higher toward the taper-
ing top were the skilled operators and the managers
and the owners of businesses; at the very top were the
professional workers.

That simplicity of construction has been shattered.

In the United States the base has shrunk from 36 per |

cent in 1910 to a little over 25 per cent in 1940, to
only 15 per cent today. The Globe and Mail, Toronto,
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