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Leadership in Education

NO ONE MAY BE ABLE to forecast the developments in
Canadian education, but there is evidence at con-
ferences and meetings that we are convinced of the
need to adjust ourselves to new ideas. Every com-
munity faces practical problems involving shortage
of school accommodation, shortage of teachers, and
shortage of money. In addition, there are pressures
for changes in the subjects we teach and in methods
of teaching. We are becoming increasingly aware of
the need, if we are to fulfil our boast of equality of
education, for special attention to backward and
handicapped and brilliant children.

The effectiveness of any school depends upon
getting the proper answers to several questions:
what is the job to be done? what resources can be
made available? what co-operation can be achieved
between those who plan, those who support, and
those who control the school ?

On another level of thought, there is one question:
how are we, in a country that is well off materially
and has no longer to struggle with the elemental effort
to live, to find a focus in education that will lend
form, purpose and order to our lives?

We need leaders who will help us to find the answers.
This leadership is not a monopoly of munisters of
education, chairmen of school boards and presiding
officers of this and that organization. It is a function
also of superintendents, principals, teachers and rate-
payers.

Merely being elected to office or being posted to a job
does not make a man a good leader. He is not simply
a person who walks in front of people who know
where they are going. Success in leadership depends
upon vision of what should be, and the ability to get
others to follow toward that goal.

There are open questions in education, just as there
are open ends in science. Many of these problems are
not the result of our failure in years past, but of the
scientific, mechanical and social successes which have
come upon us recently. We have to abandon the easy
thought that we could be satisfied to educate a few

people exceedingly well and all our people somewhat
less well. The times in which we live call upon us to
give maximum development to every individual at
every level,

Education and society

No nation can expect to be ignorant and free, but
ignorance means something different from what it
did a few years ago. Matters which in years gone by
seemed to be the business of only a few persons are
now recognized by an increasing number of Canadians
as being their business also.

This is so because, after retreating for centuries,
despotism is on the march again. Harsh, obscure and
powerful forces are at work under the surface. Intelli-
gent citizenship does not consist in having a simple
faith in democracy. It calls for a thorough knowledge
of political principles and institutions, of history and
economics. It requires ability to read, to understand,
and to test the logic of arguments far more compli-
cated than any that have hitherto been addressed to
the public at large.

Thirteen years ago George Orwell published his terri-
fying novel /984. In it the Party of the Big Brother in-
vented the means of enslaving men’s minds. It began
by obliterating history, setting all men adrift in a world
where past experience became meaningless. Then it
attacked language, debasing speech until it could no
longer be the vehicle of independent thought. It
reached its peak when it assailed logic and mathe-
matics, bringing its victims not only to say, but
actually to believe, that two plus two equals five.

It is false to believe that in a world of revolution
we must be revolutionary in education. When so
much is dissolving around us we need to cling firmly
to such higher standards as we can preserve. We may
criticize and reform, but without such standards we
have nothing against which to judge the merit of our
response to new situations.

We are equally in error if we lay the blame for our
crisis in education, particularly our science education



at the moment, on propaganda, scientists, the nuclear
bomb, or some foreign country. The crisis is caused
by mankind’s breath-taking breakthrough into a new
technological era. Look around in Canada: we are
well up in the ranks of those experimenting with
nuclear energy; we are participating, in a small way,
in the exploration of outer space; our medical scientists
are among world leaders in their studies of brain
functioning and in work on the living cell. These
point to changes in our lives so startling as to test to
the utmost our adaptive capacities and our stability.

Education is constructive

We cannot build greatness in education by talking
about the need of education for survival. We must
appeal to higher motives than fear. We should hold
fast this ideal: that in our homes, our schools, our
universities and in their social environment, our
children shall be educated to live with others, to
attain their highest individual success and happiness,
and to prepare themselves for citizenship in a world
society.

We cannot be content with the trappings of life, for
civilization is higher than telephones and electric lights,
automobiles and television sets. The inventions of
man have revolutionized the conditions of life and
have become, even for people in far off lands who do
not yet benefit by them, the false symbols of civiliza-
tion: as du Noiiy calls them in Human Destiny: the
pagan idols of modern times.

_Under these circumstances there is the greatest pos-
sible need for people who will lead us in the education
path we should tread.

Among the organizations working year in and year
out in leadership is the Canadian Education Associa-
tion, organized in 1891. During these seventy-one
years the Association has sponsored interprovincial
co-operation in education; given leadership in every
area of education, practical and ideal; brought to-
gether professional people for studies in leadership;
and through its publication Canadian Education (now
Canadian Education and Research Digest) informed
and stimulated the thought of all Canadians interested
in the subject.

Another illustration of forward looking is the
Canadian Conference on Education, sponsored by
sixty national organizations. The first Conference was
conceived in 1956 by the Canadian Teachers’ Federa-
tion and others in order to give wider public under-
standing of Canada’s educational needs and problems,
to assure an exchange of ideas between the public and
those responsible for the direction and encouragement
of education.

Why go to school ?

The test of our system of education is whether it has
helped children to become fully developed human
beings. We are failing in our purpose if children
merely go to school to walk the treadmill of vocational
preparation,

-~

The late Canon Cody once defined education in this
way: “The process by which persons grow and are
enabled to live significantly.” And Prince Philip put it
in these words: “. . . training the intellect, actively
developing character, and providing a practical prep-
aration for life.” '

Education is not a process of filling up pupils’ heads
with facts and formulae. Upon graduating from any
educational institution a youth should know three
vital truths: where he is; where he is going; and what
he had best do under these circumstances. The most
precious gift education has given him is the ability to
solve new problems by using the accumulated intel-
lectual power of the race.

If, then, we are not to become a nation of docile
minds giving carbon copy opinions we need to provide
a broad, liberal education. Spurning the thought of
the eternal verities as essentials of education, the last
Kaiser declared: “Our business is to educate young
Germans, not young Greeks and Romans.” He spoke
the language of nationalistic despotism, not that of
liberal democracy.

Some people believe, even today after world-wide
examples of the scourge of such thinking, that a liberal
education is unrealistic in what has become a tech-
nological race for survival. But there is evident a
reaction against preoccupation with techniques div-
orced from humanizing influences. As Léon Lortie,
Director of Extension of the University of Montreal,
said to the National Conference of Canadian Univer-
sities in 1956: “Along with other Canadian institutions
of higher learning, the French speaking universities
are expressing the opinion that we do not only need
scientists, engineers and economists but well educated
people who, whatever may be their language or their
religion, will be excellent Canadian citizens.”

The liberal subjects are not chunks of frozen fact;
they are the powerful tools and engines by which a
man discovers and handles facts. They sharpen his
perceptions, cultivate his powers of analysis, and
teach him to foster the habit of holding a valuable
point of view. We need to make liberal education not
merely something we have a right to and are ready to
defend against despots, but something we give freely
to our young people.

This is not to say that science should be ignored.
It would be absurd to argue that a man could be
considered liberally educated today without some
comprehension of the role of science in our lives.

We have to live at the level of our times, but we
need to know the steps by which we arrived at this
level. We need to know about the whole of life,
including something of where we are going,

Education of the liberal sort is opposed to dogma=
tism, to assurance, to closed-mindedness, to smugness,
to intolerance of others’ opinions. It attempts to
develop the ability to use the scientific method of






